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Affordable Learning Georgia Grants Collections are intended to provide 
faculty with the frameworks to quickly implement or revise the same 
materials as a Textbook Transformation Grants team, along with the aims 
and lessons learned from project teams during the implementation 
process.  
 
Each collection contains the following materials: 
 
 Linked Syllabus  
o The syllabus should provide the framework for both direct 
implementation of the grant team’s selected and created 
materials and the adaptation/transformation of these 
materials.  
 Initial Proposal 
o The initial proposal describes the grant project’s aims in detail. 
 Final Report 
o The final report describes the outcomes of the project and any 




Unless otherwise indicated, all Grants Collection materials are licensed 
under a Creative Commons Attribution 4.0 International License.  
Syllabus
PSYC1101 Elementary Psychology   
Spring 2016 Course Schedule 
COURSE DESCRIPTION:  
This course will cover the basics of psychology. During this course you will 
learn about the methods that psychological researchers use to gather 
information on the ways we think, feel, and act. You will also learn about 
theories and research in a variety of areas within the broad field of 
psychology. Topics will include scientific methods, biological psychology, 
sensation and perception, human development, consciousness, social 
behavior, and psychological disorders, among others.  
COURSE FORMAT: 
Flipped Class Structure: This semester our course will primarily have a 
“flipped” class format, which is rather unique among large section lecture 
courses and may be different from your expectations. In a traditional lecture 
course, students typically first encounter the course content in class when 
their teacher lectures on the material. Then they may work outside of class 
to complete homework assignments applying the material they learned 
during lecture. Finally, they take exams over the content. In a “flipped” 
course, this format is flipped. So, students first encounter the course content 
outside of class, usually through readings or short videos. Then they work 
inside of class to complete class activities and assignments applying the 
material they learned in the readings/videos. This allows students to work 
with their classmates and their instructor during class to apply the new 
concepts they are learning, instead of leaving students to do this 
(sometimes more difficult) work on their own. Finally, in addition to regular 
exams, students are quizzed much more frequently over the material, 
encouraging them to actually do the readings, spread out their studying 
instead of “cramming”, and practicing with the material before the exams. 
So, while I will lecture occasionally, you should be prepared to participate in 
class activities on most class days. I hope that this course format will not 
only help to improve your grades and your retention of the material, but also 
lead to a more fun, engaging, and meaningful class experience.  
Group Work: While some of the work you complete in class will be 
individual, you will spend much of the semester working in groups. These 
groups will be randomly assigned during the 2nd week of classes and will also 
be given assigned seats. This will give you a chance to get to know a few of 
your classmates well and to practice working with diverse people. Group 
assignments are RANDOM and FINAL – you cannot change your group or 
choose your own members. At the end of the semester every student will 
have a chance to grade their group members on their contributions to 
group activities. This grade will be factored into your Class 
Participation grade, so it is in your best interest to come to class prepared 
and to work well with your group members. More details on group 
assignments and grading your group members will be given later in the 
semester. 
 
Tentative Course Schedule 
Changes to this schedule will be announced in class and/or on eLC. 



























1/18 MLK Day – No Classes!  
1/20 Group Assignment Day Register Clicker, Find Group/Seat 



















1/29 Ch 2: Research, Module 1 
Review 
 
2/1 Module 1 Exam  







2/5 TBA TBA 









































2/19 Module 2 Review  
2/22 Module 2 Exam  






















































Spring Break – No Classes!  
3/14 Ch 5: Sensation and Perception  
3/16 Module 3 Review  
3/18 Module 3 Exam  










3/22 Withdrawal Deadline  






































































4/11 Module 4 Review  
4/13 Module 4 Exam  
4/15 Ch 14: Stress, Lifestyle, & 
Health 




























































4/27 Module 5 Review  
4/29 Module 5 Exam  




Cumulative Final Exam   
 
 
Please note: The course syllabus is a general plan for the course; 
deviations announced to the class by the instructor may be 
necessary. 
Initial Proposal
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  Transformation	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email	  address	  for	  
each)	  
C.	  Edward	  Watson,	  Ph.D.,	  Director,	  Center	  for	  Teaching	  and	  Learning	  
(CTL),	  edwatson@uga.edu	  	  
Janet	   Frick,	   Ph.D.,	   Associate	   Professor	   and	   Associate	   Department	  
Head,	  Department	  of	  Psychology,	  jfrick@uga.edu	  	  /	  
Kacy	   Welsh,	   Ph.D.,	   Senior	   Lecturer,	   Department	   of	   Psychology,	  
kwelsh@uga.edu	  /	  
Sherry	   Clouser,	   Ed.D.,	   Assistant	   Director	   of	   Learning	   Technologies,	  
CTL,	  sac@uga.edu	  /	  	  
Denise	  Domizi,	  Ph.D.,	  Coordinator	  of	  the	  Scholarship	  of	  Teaching	  and	  
Learning,	  CTL,	  dpinette@uga.edu	  /	  	  
Chase	   Hagood,	   Ph.D.,	   Coordinator	   of	   Faculty	   Development	   and	  
Recognition,	  CTL,	  tchagood@uga.edu	  /	  





C.	   Edward	  Watson,	   Ph.D.,	   Director	   of	   the	   Center	   for	   Teaching	   and	  






Fall	  2015,	  or	  
Spring	  2016)	  
PSYC	   1101	   –	   Introduction	   to	   Psychology	   (offered	   fall	   2015,	   spring	  
2016,	  and	  beyond)	  
Average	  Number	  
of	  Students	  Per	  
Course	  Section	  
300	   Number	  of	  
Course	  Sections	  
Affected	  by	  













☐	  No-­‐Cost-­‐to-­‐Students	  Learning	  Materials	  
☐	  OpenStax	  Textbooks	  
☐	  Course	  Pack	  Pilots	  
☒	  Transformations-­‐at-­‐Scale	  






required,	  &	  cost	  
for	  each	  item)	  
	  
[Material	  Title,	  optional	  or	  required]	  
	  
The	  Science	  of	  Psychology	  with	  









Plan	  for	  Hosting	  
Materials	  
☒	  Other:	  	  We	  will	  be	  using	  the	  OpenStax	  College	  Psychology	  
textbook	  that	  is	  hosted	  by	  OpenStax	  
Projected	  Per	  
Student	  Cost	  
$242.33+tax	   Projected	  Per	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1. PROJECT	  GOALS	  
According	  to	  the	  2011	  National	  Survey	  of	  Student	  Engagement	  (NSSE),	  over	  a	  third	  of	  University	  
of	  Georgia	   (UGA)	   students	  had	  unmet	   financial	   needs.	   	  Financial	   needs	   contribute	   to	   student	  
attrition	  and	  extended	  graduation	  rates.	  Textbooks	  and	  other	  educational	  materials	  contribute	  
to	  those	  financial	  challenges	  (CBS	  MoneyWatch,	  2012),	  costing	  students	  an	  average	  of	  $900	  to	  
$1200	  a	  year	  (Wiley,	  Green	  &	  Soares,	  2012).	   	  Open	  Education	  Resources	  (OERs)	  are	  textbooks	  
and	   other	   learning	   materials	   in	   the	   public	   domain	   with	   open	   copyright	   licenses	   that	   are	  
available	   at	   no	   cost	   to	   faculty,	   students,	   or	   the	   institution	   (Kortemeyer,	   2013).	   	  While	   high	  
quality	  OERs	   are	   plentiful,	   the	   challenges	   for	   faculty	   are	   the	   time	   and	   incentives	   to	   abandon	  
textbook-­‐based	  lesson	  plans	  in	  favor	  of	  OERs.	  	  To	  combat	  these	  challenges	  to	  decrease	  the	  cost	  
of	  higher	  education	  for	  students,	  this	  project	  is	  designed	  to	  provide	  faculty	  members	  who	  teach	  
large	   enrollment	   courses	   with	   needed	   time,	   incentives,	   and	   instructional	   development	  
resources	   to	   make	   the	   transition	   from	   an	   expensive	   textbook	   to	   a	   free,	   open	   high	   quality	  
course.	  	  Specific	  project	  goals	  include	  the	  following: 
• Transition	  high	  enrollment	  introductory	  Psychology	  courses	  using	  an	  expensive	  textbook	  
to	  a	  free	  OpenStax	  Psychology	  textbook	  that	  will	  be	  published	  in	  December	  2014. 
• Provide	  significant	  cost	  savings	  to	  a	  significant	  number	  of	  UGA	  students. 
• Make	  higher	  education	  more	  affordable	  to	  a	  high	  number	  of	  UGA	  students	  and	  
contribute	  to	  the	  improvement	  of	  graduation	  rates	  and	  the	  goals	  of	  Complete	  College	  
Georgia. 
• Evaluate	  the	  student	  and	  faculty	  experience	  of	  this	  transformation	  along	  several	  
metrics. 
1.1 STATEMENT OF TRANSFORMATION 
Our	   proposal	   specifically	   targets	   PSYC	   1101	   –	   Introduction	   to	   Psychology,	   a	   large	   enrollment	  
course	  at	  UGA	  using	  an	  expensive	  textbook.	  	  We	  have	  been	  in	  touch	  with	  David	  Harris,	  Editor	  in	  
Chief	  of	  OpenStax,	  and	  he	  has	  confirmed	   that	  OpenStax	  has	  a	   firm	   release	  deadline	   for	   their	  
new,	  free	  Psychology	  textbook	  of	  December	  2014.	  	  We	  have	  also	  reviewed	  sample	  chapters	  of	  
this	  book	  and	  feel	  confident	  that	  it	  will	  meet	  the	  needs	  of	  PSYC	  1101.	  	  The	  CTL’s	  partners	  in	  this	  
project	   are	   two	   faculty	   from	   the	   Department	   of	   Psychology	   (Dr.	   Janet	   Frick	   and	   Dr.	   Kacy	  
Welsh).	  	  Minimally,	  given	  the	  number	  of	  sections	  these	  two	  faculty	  teach	  each	  year,	  we	  expect	  
this	   project	   to	   result	   in	   $290,796.00	   in	   collective	   savings	   for	   students	   each	   academic	   year;	  
however,	  as	  Associate	  Department	  Chair	  and	  opinion	  leader	  in	  Psychology,	  Dr.	  Frick	  influences	  
curricular	  decisions	  and	  textbook	  choices.	  	  As	  a	  result,	  we	  hope	  to	  transition	  all	  sections	  of	  PSYC	  
1101	  to	  the	  new	  OpenStax	  book	  following	  the	  successful	  completion	  of	  this	  project.	  	  This	  would	  
result	  in	  collective	  student	  savings	  of	  over	  half	  a	  million	  each	  academic	  year.	  	  This	  is	  our	  larger	  
target	  beyond	  the	  life	  of	  this	  grant.	  Funding	  of	  this	  project	  will	  provide	  significant	  cost	  savings	  
to	   students	   in	   tangible	   ways	   that	   will	   impact	   student	   success	   and	   graduation	   rates.	   	  As	   an	  
example,	   assuming	   minimum	   wage,	   a	   student	   who	   is	   working	   his/her	   way	   through	   college	  
would	   have	   to	   work	   full	   time	   for	   a	   week	   and	   a	   half	   just	   to	   pay	   for	   the	   textbook	   for	   this	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course.	   	  This	   project	   will	   remove	   burdens	   that	   negatively	   impact	   student	   success	   in	   very	  
tangible	  ways.	  
1.2 TRANSFORMATION	  ACTION	  PLAN	  
Our transformation action plan for this proposal consists of two phases of work prior to course 
delivery (planning and course redesign): 
Planning 
Initial stages of our action plan have already been accomplished.  A high enrollment course has 
been identified and faculty / CTL partnerships ensured.  We have also reviewed available OERs, 
and the most promising is OpenStax’s Psychology which is to be published in December 2014.  
The Psychology faculty have reviewed sample chapters and are excited by its quality and 
approach and are committed to using this OER if funded. 
Course Redesign 
Employing the same redesign methodology we used for UGA’s successful Biology OpenStax 
course redesign project, we plan to use a backward design process based on Dee Fink’s Creating 
Significant Learning Experiences:  An Integrated Approach to Designing College 
Courses.  Throughout the spring and into the summer, PSYC 1101 will be reorganized through 
Fink’s systematic, learning outcomes-based approach.  As the instructors of record, Dr. Frick and 
Dr. Welsh will serve as subject matter experts.  Dr. Clouser will serve as project manager and 
oversee the work of our instructional designer (Ms. Yaun).  Dr. Domizi is our assessment and 
evaluation specialist.  She will engage in survey development and distribution, focus group 
protocol development and implementation, perform data analysis, and provide formative and 
summative reports throughout the process.  Dr. Hagood will serve to provide pedagogical 
expertise and instructional guidance as course pedagogy is reconsidered in light of the 
redesign.  Dr. Watson will serve as primary investigator and oversee project development, 
budgeting, reporting, and completion.  Course delivery will begin in Fall 2015.     
1.3 QUANTITATIVE	  AND	  QUALITATIVE	  MEASURES	  
During course deliver, the CTL will work closely with Dr. Frick and Dr. Welsh to ensure course 
delivery is successful and will remediate challenges as they occur; additionally, four evaluative 
processes and measures will be employed by Dr. Domizi during delivery to measure the success 
and impact of the resulting course.  They include 
• Measures of cost savings for each student, for each class, and for the semester across 
participating classes (these are descriptive statistics); 
• Student learning outcome / course success when using OpenStax compared against 
previous semesters/other classes not using OpenStax (t-tests comparisons of tests/grades); 
• Interviews/focus groups/surveys with students using OpenStax to determine satisfaction, 
perceived quality, and the student experience of using e-textbooks; and 
• Interviews with the faculty member(s) developing and teaching with OpenStax, gathered 
at various points throughout the project (development and execution). 
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All student evaluation measures will be repeated in the subsequent spring semester. 
1.4 TIMELINE	  
October 2014 – Select course and OER to target (this has occurred, see above) 
October 2014 – Obtain pre-release chapters of OpenStax’s forthcoming Psychology and begin  
content mapping and detailed spring planning 
December 2014 – OpenStax releases Psychology textbook 
January 2015 – Course buyout for Dr. Frick and Dr. Welsh begins / Course redesign process 
begins in earnest 
Spring 2015 – Systematic course redesign, built within UGA’s learning management system, 
utilizing Fink’s process and model, will be employed 
Fall 2015 – First sections of PSYC 1101 are taught using OpenStax College Psychology 
Fall 2015 – Project team and faculty gather data throughout the semester on student performance  
and satisfaction. 
Fall 2015 – CTL works with Psychology faculty to revise course design in response to 
evaluation data. 
1.5 BUDGET	  
Course	  buyout	  for	  Dr.	  Janet	  Frick	  (Spring	  2015)	   	   	   	   	  	  	  	  	  	  	  	  	   $5,000.00	  
Course	  buyout	  for	  Dr.	  Kacy	  Welsh	  (Spring	  2015)	   	   	   	   	  	  	  	  	  	  	  	  	   $5,000.00	  
CTL	  Instructional	  Designer	  Buyout	  (Ms.	  Yaun	  -­‐	  February	  1	  –	  June	  30)	   	  	  	  	  	  	  	  	  	   $5,000.00	  
Assessment	  and	  evaluation	  (Dr.	  Denise	  Domizi	  -­‐	  February	  1	  –	  June	  30)	   	   $5,000.00	  
Pedagogical	  guidance	  (Dr.	  Chase	  Hagood)	   	   	   	   	   	   $2,500.00	  
Project	  management	  (Dr.	  Sherry	  Clouser)	   	   	   	   	   	   $2,500.00	  
Project	  oversight,	  budget,	  reporting	  (Dr.	  Eddie	  Watson)	   	   	   	   $2,500.00	  
Travel	  for	  Dr.	  Frick	  and	  Dr.	  Welsh	  to	  attend	  grant	  kick	  off	  meeting	   	   	  	  	  	  	  	  	  	  	  	  	  	   	  	  	  $800.00	  
TOTAL	  	   	   	   	   	   	   	   	   	   	  	  	  	  	  	  	  	  	  	  	  $28,300.00	  
1.6 SUSTAINABILITY	  PLAN	  
Dr.	   Frick	   and	   Dr.	  Welsh	   plan	   to	   continue	   to	   use	   the	   redesigned	   course	   into	   the	   foreseeable	  
future	   and	   to	   encourage	  other	   faculty	   in	   the	  department	   to	   adopt	   the	   resulting	  model.	   	   The	  
latter	  will	  happen	  within	  the	  timeline	  of	  the	  project.	  	  The	  Center	  for	  Teaching	  and	  Learning	  will	  
continue	  to	  provide	  collaborative	  support	   in	  the	  maintenance	  of	  course	  materials.	   	  Directions	  
will	   be	   set	   through	   ongoing	   student	   assessment	   of	   OER	   usage	   in	   during	   the	   2015-­‐2016	  
academic	  year.	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Center for Teaching and Learning 
 
Instructional Plaza  Athens, Georgia 30602-3016  Telephone (706) 542-1355  Fax (706) 542-6587 
An Equal Opportunity/Affirmative Action Institution 
 
December 5, 2014 
 
Review Committee 
ALG Textbook Transformation Grants 
University System of Georgia 
 
Dear Review Committee Members, 
 
I am excited and pleased to have the opportunity to write in support of the UGA Center for 
Teaching and Learning’s (CTL) grant proposal that is in response to the recent request for 
proposals for USG Textbook Transformation Grants.  This proposal provides an opportunity for 
the CTL to extend the OER course transformation practices we have developed over the past two 
years into another large enrollment course that promises exceptional cost savings for students. 
 
While the adoption of a textbook is ultimately the decision of an individual faculty member, and 
that decision may change as new opportunities arise, we feel this particular project has a high 
probability for sustainability and even expansion.  Our faculty partners in this project are Dr. 
Janet Frick and Dr. Kacy Welsh in the Department of Psychology.  An award-winning faculty 
member, Dr. Frick has participated in the CTL’s cornerstone instructional development programs 
(Lilly Teaching Fellows and the Senior Teaching Fellows) and was elected to UGA’s Teaching 
Academy in 2007.  She is an exceptional teacher and is currently the associate department chair 
of Psychology.  Without a doubt, she is an opinion leader in Psychology and in the larger 
university community. 
 
As associate chair, Dr. Frick makes departmental teaching assignments, can influence textbook 
decisions, and ensure uniformity across sections of the same course taught by a variety of 
instructors.  Dr. Frick herself teaches sections of the course in question (PSYC 1101) and will 
work to foster the adoption of the OpenStax Psychology textbook broadly in her department.  
Given her departmental role, this adoption will be sustained as instructors of record change and 
as new faculty and TAs assume the course.   
 
While the attached proposal provides a range of expected cost savings, given Dr. Frick’s role in 
assuring adoption and sustainability, we fully expect the actual savings to approach the top 
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1.  Narrative 
The process of switching from a traditional textbook to the OER OpenStax Psychology 
textbook was proposed to us during Fall semester 2014. We had already been interested in 
the idea of providing lower cost textbook alternatives to our students, as we received 
regular complaints from students about the cost of the textbook and online supplemental 
programs we used in our courses. We had also observed the continuous rise in textbook 
costs and worried that the price increases were likely to continue each semester. For these 
reasons, we were very excited to participate in a project aimed at reducing the cost for our 
students. Changing textbooks also prompted us to consider a larger redesign of our courses, 
something that is easier to contemplate when other substantial changes are being 
considered, such as selecting a new book. So in addition to the change in textbook, we also 
worked with the Center for Teaching and Learning to redesign our traditional large 
enrollment lecture courses into courses with a “flipped” classroom design. Although we (Dr. 
Frick and Dr. Welsh) both have taught the large enrollment section of Introductory 
Psychology many times, we have some differences in the way we lectured prior to this 
undertaking, and we implemented the flipped classroom design somewhat differently as 
well. However, we shared many of the same struggles and benefits through the process, 
which can be summarized here. The combined process of using an OER for the first time and 
redesigning our entire courses around a completely new way of teaching was certainly a 
challenge, but doing both simultaneously was useful in a couple of different ways.  
First of all, it was through the necessity of changing our course to accommodate the new 
OER textbook that we were prompted to consider a course redesign at all. This was how 
using an OER was most transformative to us as instructors: without this motivation, we 
likely would not have made such major course revisions. Second, OpenStax offers multiple 
formats for their OER materials, including a web-based textbook. This was particularly 
helpful in that we were able to incorporate direct links to the relevant material for our 
students on our course page. This gave us much greater flexibility in how we used the text, 
how we arranged the topics, and how flexible we could be in presentation of materials. 
Because much of our course was designed and implemented through the use of checklists in 
our campus learning management software, being able to link directly to relevant sections 
of the textbook helped to provide a clear organizational structure for our students to follow. 
This was particularly important given the format of the class; because students were 
expected to read the material and take quizzes on it outside of class to be prepared for in-
class activities and discussion, clear organization was essential to keep things running 
smoothly. Third, the multiple formats and the fact that the textbook was provided for free 
meant that we could be completely assured that every student in class had access to the 
course material from the very first day. No delay in getting started while waiting for 
financial aid to come in, etc. Again, given the structure of our course, it was essential that all 
students had access to the textbook as it was expected that they would familiarize 
themselves with the content outside of class instead of through class lectures. Because the 
textbook was free and always available, students were unable to use excuses of not having 
access to the book to explain why they were not prepared for in-class activities and 
discussions. Also, given the large number of formats that students could choose to use, we 
could typically expect a large portion of students to have access to the book during class 
which facilitated group activities that required the textbook as a reference. Finally, due to 
the fact that our students were not required to pay for a textbook, we felt more justified in 
asking them to purchase clickers or other course materials so that we could use a clicker 
response system in the classroom. Clickers were used extensively in Dr. Welsh’s course (and 
to a lesser extent in Dr. Frick’s course)  and are a necessity for us in implementing active 
learning activities in our large enrollment courses. Because of the savings students 
experienced in not buying a traditional textbook, it was more feasible for us to require that 
they purchase a clicker and license for the semester.  
While our experience using an OER was predominately positive, there were two major 
problems with the OER used. The OpenStax Psychology textbook was in its first edition 
when we adopted it for use in our course and like all first edition textbooks, it did contain a 
number of unfortunate errors. These errors were mainly in the review questions at the end 
of chapter sections and in supplemental materials (i.e. the test bank). Many questions had 
incorrect answers shown as correct or lacked correct answers as a part of the answer 
choices offered to students. There were also a few places that the text itself was incorrect, 
such as figures or graphs labeled incorrectly and examples that did not actually fit the 
concept they were describing. As we do not have a lot of experience using first editions of 
textbooks, we are not sure if the number of mistakes was comparable to new editions or 
traditional texts or if these mistakes are specifically due to the nature of OERs, but they 
were frustrating at times regardless, and required an additional investment of time as we 
had to read the textbook really carefully to make sure it was accurate. Also, while there was 
a user friendly place to report errors, the time frame for errors to be corrected (even in the 
web-based version of the text) was significant; only two of the errors we reported last fall 
have been corrected at this point. That being said, we were able to use the errors to our 
advantage by offering credit to students who were able to find all of the errors in a given 
section of material. This prompted our students to review the textbook with a more careful 
and critical eye and several students commented that doing this was a very useful way to 
review for exams. The other main issue we had with our chosen OER was the depth of the 
material included. We both felt that at times the material provided lacked the level of detail 
we are used to in traditional textbooks; at times it felt a bit more like “checklists and 
definitions” rather than a richly integrated text which provided a deeper framework for the 
material. Thus, we have found that supplementing the OpenStax textbook with other 
readings, videos, or lecture has been necessary on some of topics. We hope that future 
editions of the book will have fewer errors and include more depth material on some of the 
topics that are lacking in the first edition; it would be nice for there to be a better feedback 
system for developing and integrating these suggestions. 
2.  Quotes 
 “It is an extremely interesting read and provides me with the tools I need to engage and 
interact in class.” 
 “It is free and I can easily take notes with it. I like to copy and paste important terms into 
a word document and study that document right before the test. It makes studying 
easier!” 
 “There are many times where the textbook has false information and I have missed quiz 
questions due to their errors. I have hated the online version and would rather pay for 
the physical book.” 
 
3. Quantitative and Qualitative Measures 
3a. Overall Measurements 
Student Opinion of Materials  
Was the overall student opinion about the materials used in the course positive, 
neutral, or negative? 
Total number of students affected in this project: 600 
 Positive: 42.15% (204) of 484 number of respondents 
 Neutral: 46.49% (225) of 484 number of respondents 
 Negative: 11.36% (55) of 484 number of respondents 
 
Student Learning Outcomes and Grades 
Was the overall comparative impact on student performance in terms of learning 
outcomes and grades in the semester(s) of implementation over previous 
semesters positive, neutral, or negative? 
 
         Choose One:   
 ___       Positive: Higher performance outcomes measured over previous semester(s) 
 ___       Neutral: Same performance outcomes over previous semester(s) 
   X       Negative: Lower performance outcomes over previous semester(s)  
Student Drop/Fail/Withdraw (DFW) Rates 
Was the overall comparative impact on Drop/Fail/Withdraw (DFW) rates in the 
semester(s) of implementation over previous semesters positive, neutral, or 
negative? 
Drop/Fail/Withdraw Rate: 
2.83% (17) of students, out of a total 599 students affected, dropped/failed/withdrew from 
the course in the final semester of implementation.  
Choose One:   
 ___     Positive: This is a lower percentage of students with D/F/W than previous 
semester(s) 
 ___     Neutral: This is the same percentage of students with D/F/W than previous 
semester(s) 
   X       Negative: This is a higher percentage of students with D/F/W than previous 
semester(s) 
3b. Narrative 
One of the challenges with this particular implementation of the OpenStax Psychology 
text is that moving to an OER was not the only change implemented in the course; 
rather, the courses were put through a redesign process that included changing to an 
OER and adding a “flipping” component.  The semester of implementation (Fall 2015) 
represented the first time both faculty members taught the course with the changes.  
Thus, we expected to see some variances in the quantitative historical comparisons, but 
we cannot attribute all of the differences in student performance and retention to OER 
use alone. 
 
The University of Georgia does not keep track of how many students drop a course in 
initial enrollment period, but we were able to collect data on the grade distribution for 
the class, as well as withdrawal data.  The total number of students withdrawing for 
both instructors in Fall 2015 was 15 students out of 599 compared to 8 students out of 
601 in Fall 2014 and 16 students out of 596 students in Fall 2012.  (Comparable data was 
only available for both instructors teaching PSYC 1101 at similar times for Fall 2014 and 
Fall 2012.)  There was not a statistically significant difference comparing the number of 
withdrawals from Fall 2012 to Fall 2015, however, a statistically significant difference (p 
< .01) did appear in withdrawal rates from Fall 2014 to Fall 2015, with more students 
withdrawing in 2015.  (p values and analyses are included in the supplemental 
documentation.) In Fall 2015, 2.5% of students withdrew from the course, while 1.3% of 
students withdrew in Fall 2014.  While statistically significant, given the broader course 
changes and low incidence, we would argue this does not actually represent practi cal 
significance regarding the implementation of the OpenStax text. 
 
In addition to withdrawal rates, we also wanted to examine overall grade distributions 
and how they have changed over time.  This examination included comparing the grade 
distributions across instructors (Dr. Frick versus Dr. Welsh) and across time (Fall 2015 
versus Fall 2014 versus Fall 2012).  Using a Chi-square analysis, we found that 
statistically significant differences where p < .01 did appear between Dr. Frick and Dr. 
Welsh’s grade distributions (examining students who received a C or better) in Fall 2015 
and Fall 2012, while there was no difference in Fall 2014.  Similar analysis was used to 
compare grade distributions for individual faculty members over time.  For Dr. Frick, 
grade distributions were statistically significant where p < .01 in comparisons of Fall 
2015 versus Fall 2014, Fall 2014 versus Fall 2012, and Fall 2015 versus Fall 2012.  For Dr. 
Welsh, grade distributions were statistically significant only for Fall 2015 versus Fall 
2014 and Fall 2014 versus Fall 2012.  (Graphs and specific p values are included in the 
supplemental materials.) 
 
Even though statistical significance was found in many of these comparisons with 
students in Fall 2015 performing at a slightly lower rate, it is difficult to determine the 
practical significance of these results.  As previously mentioned, the course redesign in 
Fall 2015 included many components, so we could not determine if the change in grades 
is attributed to use of the OER, “flipping” components, instructor comfort with the new 
design, etc. Thus, further study of the courses, such as collecting similar grade data in 
Fall 2016, could offer additional insight into how students are actually performing in the 
course using an OER as opposed to a traditional textbook. 
 
Another consideration is that the Introduction to Psychology course has a research 
participation requirement.  In addition to regular course assignments, students must 
also complete 6.5 hours of research participation.  Students who do not complete this 
portion of the course receive an Incomplete, and have two additional semesters to 
complete the work.  Thus, there are currently 31 students out of 599 who received 
Incompletes and have not had these change over to official final course grades.  
Therefore, a larger number of students appear to have not completed the course who 
will ultimately receive grades, which could also be impacting the grade distribution 
analysis.  Even though performance appears to have decreased with the 
implementation of the OER, this could certainly change as final grades are ultimately 
resolved.  
 
Not only did we want to examine student retention and performance measures, but we 
also wanted to determine how students perceived the quality of the OpenStax text.  
Students were offered the opportunity to earn bonus participation points in the class for 
completing an additional survey collecting such data.  Of the 599 students originally 
enrolled in the course, 484 students completed the additional survey. (The survey used 
is attached with the supplemental materials.)  Students across both sections with 
different instructors rated the OpenStax psychology text high in terms of quality. 88% of 
respondents found the OpenStax text to be as good or better in quality than 
traditionally published textbooks.  There was not a difference in the quality ratings 
when broken out by instructor of record. 
 
We also wanted to investigate how other factors, such as ethnicity, gender, class 
standing, expected course grade, and student loan status (students’ self -reporting 
regarding how they are funding their college education) predicted students’  quality 
perceptions and ratings of the OpenStax.  When we controlled for instructor, using 
regression analysis, we found the only difference occurs between male and female 
perceptions of quality. (Note:  Students were given the option to select Male, Female, 
Transgender, or Other on the survey.  All submitted responses were either Male or 
Female.) The regression model showed that males were more likely than females to rate 
the OpenStax text lower in terms of both quality and readability at a statistically 
significant level.  This finding is one area where we plan to continue analysis for future 
manuscripts and presentations. The male/female perception difference is particularly 
interesting given other OER perception studies have not found a gender difference.  
Also, the majority of the students in these courses were female with female instructors, 
so it would be interesting to see if this difference was also found in classes with male 
instructors.  
 
In addition to quantitative data, we were also interested in collecting qualitative data via 
open-ended survey questions to determine students’ favorite and least favorite aspects 
of using the OpenStax psychology text.  Student responses were coded using Nvivo 
software for major themes.  The major ideas from students’ favorite things about using 
the OpenStax were that it was free and easily accessible.  Of the 456 students who 
responded to this question, 231 mentioned appreciating the cost savings, which is over 
50% of respondents.  The next most frequent response focused on how easy it was to 
access and use.  Here, 208 students had comments that mentioned this aspect of their 
experience representing 45.61% of all students who completed the survey.  Both of 
these answers are consistent with prior studies on OER that have shown the low cost 
and accessibility for all students are some of the most compelling reasons to consider 
using OER in more courses moving forward. 
 
Qualitative coding was also used to evaluate the student responses regarding their least 
favorite aspects of the OpenStax psychology text.  There was much more variety in the 
responses regarding students’ least favorite aspects of the text, however, two areas of 
feedback appeared more frequently than any others.  First, the most common theme 
focused on aspects of the text and review questions that included errors, typos, and 
mistakes.  There were 136 comments focused on these issues out of 432 total 
comments (31.48%).  Students certainly found this frustrating, as they often depend on 
the book to have correct information to help them study and prepare for assessments.  
Thus, an unreliable book can become an unfavorable one.  When the team encountered 
errors, we did send the errata to OpenStax, and given the psychology text is new for 
their library, hopefully, these issues will be resolved in the coming semesters on their 
end.  The other main issue for students was that they did not care for the online 
readings.  80 students (18.52%) who responded to the question mentioned they would 
have preferred reading a printed copy and did not enjoy reading in an online format.  
This was also interesting as the UGA bookstore did stock hard copies of the text, and 
about 20% of students purchased the hard copy of the OpenStax psychology book.  It is 
unclear if students who were frustrated by the web view or pdf view were simply 
unaware of the hard copy option, elected not to purchase it, or motivated by something 
else.  It would be interesting to compare quality perceptions of the book in the future 
between groups of students who purchased the hard copy versus reading online to 
explore any statistically significant differences. 
 
4. Sustainability Plan 
We (Dr. Frick and Dr. Welsh) both plan to continue to use the OpenStax Psychology 
textbook in our large enrollment Elementary Psychology courses. We have also 
recommended the book to our colleagues who teach this course. We feel that with 
future improvements to the book, as well as (hopefully) opportunities for regular users 
to contribute to edits and improvements (perhaps through conferences or working 
conference calls?) it will improve even more.  
5. Future Plans 
We (Dr. Frick and Dr. Welsh) both feel that the availability of this OER gave us the freedom 
to consider a large-scale course redesign, and as explained above, the web-based format of 
the textbook made it much easier to assign specific, highly tailored reading sections that 
could then be incorporated creatively into quizzes and other out-of-class assignments so 
that in-class time could be devoted to more hands-on, active learning activities.  
For our students, the ability to have access to the course at all  times, including on their 
laptops and even on their phone, meant that they could refer to the text material in class 
much more easily, without having to lug a heavy textbook around. This resulted, overall, in 
much more regular, varied, and specialized interaction with the course material, which we 
believe resulted in students having a better mastery of the material than in previous 
semesters (where they were likely to only skim through the reading material the night 
before the test, if at all!) 
The main things we both plan to do as we continue to improve our class (after diving in 
head first with a new textbook, a new format, and a new course design!) are continued use 
of quizzes and other out-of-class mastery checks, improved and more creative in-class 
learning activities, and incorporation of better supplemental materials to complement the 
textbook. Of course, one clear lesson learned is that switching to an entirely new textbook 
is a lot of work! And a first edition of any text is likely to have some bugs to work out. 
However, we both embrace the philosophy of OER, and appreciate the access it provides to 
all students, and hope to be able to continue to contribute to this important educational 
movement.  
It is also important to note that this project has produced a good bit of student data and 
preliminary results that should offer much to the broader landscape of empirical research 
on OER implementation.  We have submitted a proposal to present our data at Open 
Education Conference 2016 and have a least one manuscript that will be written based on 
this project as well.  Additional presentations could potentially be forthcoming, in particular 
at the University System Teaching and Learning Conference and the Conference on Higher 
Education Pedagogy in 2017. 
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